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	Distinguished 
(100-90pts)
	Unit Descriptors
· Course title clearly depicted at beginning of plan. 

· Unit number and title clearly depicted at beginning of plan. 

· Objectives clearly depicted at beginning of plan and consistent with objectives listed in Assessment Alignment Table. 

· Entry behaviors are measurable and are clearly depicted at beginning of plan and consistent with Analyses. 

· Approximate time requirements appear accurate and clearly depicted at beginning of plan. 

Instructional Strategy and Media Selection
· Addresses all components of selected instructional strategy, depicting intended meaning of related instructional event. 

· Events sequenced in logical fashion and in accordance with selected strategy. 

· Strategy embeds experiences, activities and events appropriate for targeted goals & objectives. 

· Each event described in sufficient detail to enable team to develop working prototypes without questions. 

· Selected media appropriate for instructional goals, objectives, learners, instructional strategy and context. 

· Relationship between media and contents (description) of each event clear and concise. 

· Media selection rationale based on published criteria. 

Assessment Alignment Table
· Appropriate skills properly listed in table and consistent with subordinate skills analysis. 

· Learning objectives properly written with explicit conditions, measurable behavior and appropriate degree. 

· Learning objectives properly classified. 

· Assessment method notes appropriate assessment type and approach. 

· Assessment items/criteria congruent with specified objectives. 

Appendix: Sample Assessment Instruments
· Assessment items/criteria and directions are free from of errors and biases. 

· Assessments are appropriate in complexity of vocabulary and sentence structure and familiarity of contexts, examples, scenarios, assessment format and equipment. 

· Assessment instrument(s) well-formatted and presented in professional manner controlling for surface features.

	Proficient 
(89-80pts)
	Unit Descriptors
· Course title depicted at beginning of plan. 

· Unit number and title depicted at beginning of plan. 

· Objectives are, for the most part, consistent with objectives listed in Assessment Alignment Table. 

· Entry behaviors depicted at beginning of plan and consistent with Analyses. 

· Approximate time requirements depicted at beginning of plan. 

Instructional Strategy and Media Selection
· Addresses most components of selected strategy and, for the most part, depict intended meaning of each event.. 

· For the most part, events are sequenced in accordance with selected strategy. 

· Strategy embeds some experiences, activities and events that are related to targeted learning goals and objectives. 

· Each event is clearly described, but team may have some questions that must be addressed to utilize information. 

· For the most part, selected media appropriate for objectives, learners, instructor, instructional strategy and context. 

· For the most part, relationship between media and contents (description) of each event clear and concise. 

· For the most part, media selection rationale based on published criteria. 

Assessment Alignment Table
· Skills listed in table and are, for the most part, consistent with subordinate skills analysis. 

· Objectives are, for the most part, properly written with explicit conditions, measurable behavior and appropriate degree. 

· Most learning objectives properly classified. 

· For the most part, assessment method notes appropriate assessment type and approach for objectives and context. 

· For the most part, assessment items/criteria congruent with specified objectives. 

Appendix: Sample Assessment Instruments
· For the most part, assessments are free of errors and biases. Uses precise wording relative to key terms and concepts. 

· For the most part, assessment items/criteria are appropriate to complexity of vocabulary and sentence structure and familiarity of contexts, examples, scenarios, assessment format and equipment requirements. 

· For the most part, instrument(s) well-formatted and presented in professional manner controlling for surface features.

	Developing
(<80pts)
	Unit Descriptors
· Course title is not clearly depicted at beginning of plan. 

· Unit number and title are not clearly depicted at beginning of plan. 

· Terminal and enabling objectives are not clearly depicted at beginning of plan and/or are not consistent with objectives listed in Assessment Alignment Table. 

· Entry behaviors not measurable, are not depicted at beginning of plan, and/or are inconsistent with Analyses. 

· Approximate time requirements do not appear accurate and/or are not clearly depicted at beginning of plan. 

Instructional Strategy and Media Selection
· Fails to address components of selected instructional strategy and descriptions often do not depict intended meaning of related instructional event 

· Events sequenced in somewhat logical fashion, but may not be in accordance with selected strategy. 

· Strategy does not include experiences, activities and events that are related to targeted learning goals and objectives. 

· Events are operationalized but in insufficient detail. 

· Selected media inappropriate for instructional goals or objectives, learner or instructor characteristics, instructional strategy or context. 

· Relationship between media and contents (description) of each event unclear. 

· Fails to provide media selection rationale or rationale is not based on published criteria. 

Assessment Alignment Table
· Fails to list skills and/or skills are not consistent with subordinate skills analysis. 

· Learning objectives for each skill are not properly written, failing to include explicit conditions, measurable behavior and/or appropriate degree. 

· Learning objectives are not properly classified. 

· Assessment method fails to note appropriate assessment type and approach for objectives and context. 

· Assessment items/criteria are not congruent with specified objectives. 

Appendix: Sample Assessment Instruments
· Assessment items/criteria and directions for completing instrument contain grammatical and spelling errors and gender, cultural, and political bias. Fails to use precise wording relative to key terms and concepts. 

· Assessment items/criteria are inappropriate in terms of complexity of vocabulary and sentence structure and familiarity of contexts, examples, scenarios, assessment format and equipment requirements. 

· Assessment instrument(s) are not well-formatted and are not presented in professional manner, failing to control for surface features.


Comments

Unit Descriptors

Good job on Unit Descriptors. To improve descriptors, I recommend that you:

1. Revise stem of enabling objectives. Stating that, “…employees should be able to feel….” sounds awkward.
2. Add a statement at bringing of prerequisites so that learners will know what they are supposed to do with, “Negative chest x-ray (CXR) and tuberculosis tests (PPD), latest physical stating good health, CPR card,…. and optionally a personal voided check.” Minimum reading and writing ability is fine, but should be listed in separate sentence, like you did with other required materials.
3. Consider elevating attitudinal enabling objectives (or at least one of them) to a terminal objective. They are not really enablers to terminal objectives. 
4. Add appropriate degree statements to terminal and enabling objectives.
Otherwise, I have no additional comments or concerns with your unit descriptors. 
Instructional Strategy and Media Selection

Nice work on your instructional strategy and media selection. You sequenced and interpreted each event correctly, and selected appropriate media to facilitate each event-well done! I do have a number of comments for you to consider:
1. One of the two basic concerns I have with your selection of a WebQuest as your instructional strategy is that it is really designed for constructivist learning when most of the “content” information is posted by others online and learners must interpret information to construct their own knowledge of particular domain. With that said, I think you can, and already have done a pretty good job of adapting a WebQuest for your situation, but you should know intended use of the WebQuest instructional strategy.

2. The second major concern is that you need to clearly distinguish what learners (and instructors) are to do online vs. during f2f session. You can do so as you list “Process,” but at this point, it’s not clear. Also, you going to have to delineate what instructors are to do during the f2f session somewhere (e.g., instructor’s guide). As such, you need to specify use of instructor’s guide during related event in Column 3, and detail what goes into instructor’s guide in Column 2. I think elaborating on f2f session under Process is the way to go. Provide description of what is to happen online vs. f2f at beginning of Process description, detail what is to happen during f2f referring to related tasks in process list, and then list all processes. I would also refer to f2f session in online materials (during Introduction and Task) so expectations and planned activities are clear.
3. Review recommended “grounded events” in Unit 6 supplement. Do you apply any of the events recommended for learning Rules? Also, you have a few key affective outcomes. I encourage you to review grounded events associated with learning/developing Attitudes and consider integrating some related events.
4. Introduction. I agree, introduction should prepare and hook learners. However, I’m not sure how "factoids", photos, office party videos, patient photos” are related to the goals and objectives in your unit, other than demonstrating a warm and supportive environment. With that said, I do see importance of doing something at the beginning of online materials to facilitate achievement of your affective outcomes. I do think you can and should focus on achieving affective outcomes during scheduled f2f meeting.
5. What you stated as an Introduction provides an overview, but I don’t think it will “hook.” Why is it important for learners to achieve defined goals and objectives? I see that you noted that introduction should, “Stress the importance of completing this unit.” That’s good. How will importance be stressed? Another way of establishing relevance is to send a “pain” message. In other words, what bad things may happen if learners do not achieve goals and objectives? Other methods include stimulating curiosity and/or evoking emotion in some manner.
6. Task. You state that, “This section should likely…” You need to be specific and direct. What should this section do? I agree that terminal and enabling objectives are the, “Tasks.”
7. Process. Stating that a numbered list should be presented is a good start, but you should really present the list here. Remember, one of the primary purposes of your treatment plan is to communicate your design to other design and development team members so they can develop actual materials. You need to provide sufficient details so others may be able to create the list in this case, and develop related materials in other events.

8. How you present Process is going to be critical to your unit. It appears that you’ve got to cover simple, but many tasks (for completing forms). Without a draft listing of processes/tasks, it hard for me to comment. At this point, I think it may be best to provide a job aid with each form that explains how to properly complete each form. The job aids, however, must be very clear and concise.

9. Resources. Similar to comment (above), you should at least note the specific policies, job aids, forms, as well as list individuals who should be listed, along with their contact information.
10. Evaluation. Who is to complete checklist? Also, be sure to refer readers to where they can find details on checklist and survey.
Assessment Alignment Table and Instruments
Good work on your assessment alignment table. You identified the purpose of each assessment, prepared and classified objectives, identified the type of assessment you would use to measure achievement of each objective, defined criteria/items for each type of assessment, and prepared samples of your assessment instruments-well done. I do have a number of comments for you to consider. 
1. Checklist items for attitudinal outcomes are not congruent with behavior specified in your terminal objective. As I mentioned in comments related to Unit Descriptors, you can solve this problem by turning one of the attitudinal enabling objectives into a terminal objective. Then, you would have an additional row for the affective outcome and related assessment would be congruent with it. I see that you also have listed attitudinal outcomes as enabling objectives and have relevant checklist items listed under rows 4 and 5 of your learner assessment alignment table. That’s fine, but you should remove attitudinal checklist items from row 1.
2. In your learner assessment alignment table, you should not refer to actual assessment instruments. Assessment tables should be created before the actual instrument and thus, should contain the items or criteria that will be used to assess each objective. The likert scale items and sample instrument for assessing attitudes are good. Just move items into assessment table.
3. I still don’t like “Use Human Services.” If behaviors specified in related objective represent what is meant by “Use,” then you should reconsider behavior. If you change, be sure to make related changes to enabling objectives listed at beginning of your treatment plan.
4. Sample Assessment Instrument. Good start on checklist, but you need to check and redo formatting. There should be place for evaluator to check if Yes, if learners completed task, No, if learners did not complete task, and Comments to qualify Yes/No assessment. See sample performance/product checklist provided in Unit 5.
5. Sample Assessment Instruments. I see what you are trying to do with your assessment rubric. The problem is that your terminal objective does not specify attitudinal outcomes, and related descriptors are incomplete for all levels. In other words, descriptors are not consistent across performance levels. In addition, the distinction between minimal success and incomplete is not clear. Another problem with your assessment rubric is that the descriptors are geared toward individuals. Does that mean a rubric must be completed for each learner? Seems like if you are going to evaluate overall success of training, the rubric (and related descriptors) should be defined for all learners completing the orientation. In short, you need to reconsider row 1 of your learner assessment alignment table and resulting assessment instrument.
Hirumi
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